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ELEMENTARY
MTSS

The teacher teaches standards-

aligned instruction to the whole

class using core curriculum.

o [ierl

- 100% .

The teacher identifies
students struggling with
specitic standards and
provides more practice
and feedback in a
smaller setting.

3x a week, 20 minutes

* lier 2 CORE & MORE
> Approx. 15%

e Jier 5
> Approx. S %

B

The teacher identifies
which components of
reading are weak and
provides intensive, small
group instruction to
remediate the lacking
skills.

5x a week, 30 minutes



Curriculum, Instruction, and Assessment Decision Tree

Grade Level(s): 1*" grade

Student meets the following criteria:
Star Early Literacy 25" percentile and above

Initial instruction:
s 5 stondards-oligned
builds background and content knowledge, motivation
provides print rich, systematic, scaffolded, and differentiated instruction
incorporates writing in response to reading
includes accommaodations {IEP, ESOL or 504)
incorporates the principles of Universal Design for Learning
includes specially designed instruction for students with disabilities

Please indicate your core curriculum and how its use by the students served js supported by strong evidence, moderate
evidence, or promising evidence.

LCS recently adopted Savvas myView from the state of Florida's K-12 ELA instructional materials
adoption list. These instructional materials have a percentage of alignment to B.E.5.T. Standards of an
average of 89% across grades K-5 and an average subject specific standard score of 4.5 across grades
K-53. The sequence of instruction within Savvas myView Literacy, “provides comprehensive, explicit
instruction grounded in the science of reading.” Evidence from Sawvvas




ELEMENTARY DECISION TREES

Student meets the following criteria:
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TIER 1 instruction and TIER 2 interventions — 15t Grade

TIER 2

Teacher-led

3x a week, 20 minutes

on and TIER 2 interventions

Interventions:

» gre standords-aligned

s oddress gaps and reduce barriers to students’ ability to meet Tier 1 expectations

» provide systematic, explicit, and interactive small group instruction targeting foundational/barrier skills
ore matched to the needs of the students
provide multiple opportunities to practice the targeted skill{s) and receive feedback
occurs during time allotted in addition to core instruction
includes accommodations {IEP, ESOL or 504)

TIER 2 Progress Monitoring

TIER 2 Programs/Materials/Strategies &
Duration

Flnterventions may include, but are not
limited to the following programs.

Assessment
&

Frequency

Performance
Criteria to
discontinue Tier
2 intervention

Performance
Criteria
indicating
continuation
of Tier 2
interventions
in addition
to Tier 1
instruction

Performance Criteria
that wouwld prompt
addition of Tier 3
interventions

myView Savvas Intervention
Resources (myFocus Intervention
Lessons and myFocus Reader
LESEDHS}|

star Early
Literacy-
three times
a year

25 percentile
and above on
multiple
administrations

1124t
percentile

10" percentile and
below

(Star CBM will also be
administered for any
student scoring below
10th percentile)




Student meets the following criteria at beginning of school year:
Star Early Literacy — 10" percentile and below
This Star Early Literacy score requires additional assessment of:

Star CBM 10" percentile and below

Immediate, intensive intervention:

. is targeted instruction based on student need;

provides small group or ane-on-one instruction;
includes accommodations (IEP, ESOL, or 504);

includes maore frequent progress monitoring than Tier 1 instruction and Tier 2 interventions; and

ensures additional time allotted is in addition to core instruction and Tier 2 interventions.

TIER 3 Progress Monitoring

TIER 3 Programs/Materials/Strategies & Duration

*Interventions may include, but are not limited to the
following programs.

Lexia Core5 Offline Teacher Directed Lessons

FCRR Student Centered Activities

Assessment &
Freguency

Star CBM —
two times per
maonth

Star Early
Literacy- three
times a year

Star CBM —
twio times per
month

Star Early
Literacy- three
times a year

Performance Criteria to

remove Tier 3 and
continue Tier 2
interventions in
addition to Tier 1
instruction
11th-24h percentile
on multiple
administrations

11th-24 percentile
an multiple
administrations

11'%-24% percentile
on multiple
administrations

11th-24 percentile
an multiple
administrations

Performance
Criterio that
would prompt
changes to Tier 3

interventions

Changes to Tier
3 intervention
would be
prompted by a
review of
progress
monitoring
data. If the
progress
monitoring data
shows a lack of
improvement,
adjustments to
Tier 3
interventions
will be made.
Changes to Tier
3 intervention
would he
prompied by a
review of
progress
monitoring
data. If the
progress
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HOW DO WE USE SAVVAS?

e Savvas is a tier 1/tier 2 resource
e Intervention suggestions are built
into curriculum

RIR® - concrivares > CURRICULUM

3




UNIT 1 WEEK 1

SUGGESTED WEEKLY PLAN

Suggested Daily Times

READING WORKSHOP
SHARED READING . 35-50 min.
READING BRIDGE.. ... 5-10 min.
SMALLGROUP ... 20-30 min.

WRITING WORKSHOP
MINILESSON........._..._._. 10min.
INDEPENDENT WRITING ... 30-40 min.
WRITING BRIDGE. ... 5-10 min.

Learning Goals

* | can learn more about traditional tales and
analyze plot and setting in a traditional tale.

» | can develop knowledge about language
to make connections between reading
and writing.

» | can use elements of text to write a
personal narative.

EE® s0CIAL-EMOTIONAL LEARNING

Assessment Options
for the Week

« Daily Formative Assessment Options

The following assessments are available on

SavvasRealize.com:
* Progress Check-Ups
» Cold Reads

» Weekly Standards Practice for Language
and Conventions

Weekly Standards Practice for Word Study

Weekly Standards Practice for Academic
Vocabulary

Practice Tests
Test Banks

Materials

Turn the page for a list of materials
will support planning for the week.

READING WORKSHOP

GEMRE & THEME

» Interact with Sources: Explore the Map:
Weekly Question T18-T19

# Listening Comprehension: Read Aloud:
“The Boy's Advice™ T20-T21

= Traditional Tales T22-T23

[#] quick Check T23

READING BRIDGE

= Academic Vocabulary: Related Words
T24-T25

# Word Study: Teach Syllable Pattern VIC/CV
T26-T27

SMALL GROUP/INDEPENDENT

TEACHER-LED OPTIONS
= Guided Reading/Leveled Readers T30-T31

= Strategy, Intervention, and On Level!
Advanced Activities T30

# ELL Targeted Support T30
« Conferring 131

INDEPENDENT/COLLABORATIVE
= Independent Reading T31

= Literacy Activities T31

MR cuoe I3 [ SEL J

MINILESSOM
# Personal Marrative T350-T351

» Personal Marrative
» Share Back

INDEPENDENT WRITING
» Personal Marrative T351

« Conferences T348

WRITING BRIDGE

FLEXIBLE OPTION
s Spelling: Words with the VC/CV Pattern

E Assass Prior Knowledge T352
FLEXIBLE OFTION

= Language and Conventions: Review:
Simple Sentences T353

READING WORKSHOP

SHARED READ
» Introduce the Text T32-T55

» Preview Vocabulary

» Read: Grandma and the Great Gourd
» Respond and Analyze T56-T57

= My View

= Develop Vocabulary

Quick Check T57

» Check for Understanding

READING BRIDGE

= Word Study: Apply Syllable Pattem WC/CW
T58-T55

# High-Freguency Words T58

SMALL GROUP/INDEPEMDEMT
TEACHER-LED OPTIONS

» Guided Beading/Leveled Readers TE0-TE1
« Strategy and Intervention Activities TE0
= Fluency J60

» ELL Targeted Support TG0

« Conferring T61
INDEPENDENT/COLLABORATIVE

# Independent Reading T&1

» Literacy Activities T61

# Collaboration T51

WRITING WORKSHOP

MIMILESSON
# Personal Namrative T354-T355

» Marrator
» Share Back

INDEPENDENT WRITING
= Personal Marrative T355

» Conferences T348

WRITING BRIDGE

# Spelling: Teach Words with the VC/CV
Pattem 1326
FLEXIBLE OF‘TlONﬁ
# Language and Conventions: Oral
Language: Simple Sentences T357

READING WORKSHOP

CLOSE READ
» Analyze Plot and Setting T62-T53

» Close Read: Grandma and the Great
Gourd

] quick Check T&3

READING BRIDGE

= Read Like a Writer: Describe Figurative
Language T64-T85

FLEXIBLE OPTION
= Word Study: More Practice: Syllable
Pattern VC/CV TEE-TET

SMALL GROUP/INDEPENDENT

TEACHER-LED OPTIONS
= Guided Reading/Leveled Readers TE8-TE9

= Strategy and Intervention Activities TER
= Fluency T528

= ELL Targeted Support TER

» Conferring TES
INDEPENDENT/COLLABORATIVE

# Independent Reading TES

» Literacy Activities T83

= Partner Reading T569

WRITING WORKSHOP

MINILESSOM
# Personal Narrative T358-T359

» Setting and Sequence of Events
» Share Back

INDEPENDENT WRITING
= Personal Marrative 7358

» Conferences T348

WRITING BRIDGE

FLEXIBLE OPTION
» Spelling: More Practice: Words with

the VC/CV Pattern T360
= Language and Conventions:
Teach Simple Sentences 1361

READING WORKSHOP

CLOSE READ
» Use Text Evidence T70-T71

» Close Read: Grandma and the Great
Gourd

Quick Check I71

READING BRIDGE

= Write for a Reader. Use Figurative
Language T72-T73

FLEXIBLE QOPTION
= Word Study: Review: Syllable Pattern
WC/CN T74-T75

SMALL GROUP/INDEPEMDENT
TEACHER-LED OFTIONS

» Guided Reading/Leveled Readers T76-T77
« Strategy and Intervention Activities T8
= Fluency 176

» ELL Targeted Support IT76

« Caonferring T77
INDEPENDENT/COLLABORATIVE

# Independent Reading T77

» Literacy Activities T77

# Independent Reading I77

WRITING WORKSHOP

MINILESSON
+ Personal Namative T362-T3583

» Brainstorm and Set a Purpose
» Share Back

INDEPEMDENT WRITING
= Personal Mamrative T2363

» Conferences T348

WRITING BRIDGE

FLEXIBLE OFTION ﬁ
« Spelling: Review: Words with

the VC/CV Pattern T354
= Language and Conventions: Practice
Simple Sentences 1365

READING WORKSHOP

COMPARE TEXTS
« Reflect and Share T78-T79

» Talk About It
Quick Check T79
= Weekly Question

READING BRIDGE
FLEXIBLE OPTION
« Word Study: Syllable Pattern VC/CV

I80-Ta1
nssass Understanding Tag

SMALL GROUP/INDEPENDENT

TEACHER-LED OPTIONS
= Guided Reading/Leveled Readers TE2-T83

« Strategy, Intervention, and On Level/
Advanced Activities TE2

# ELL Targeted Support T82
« Conferring T83

INDEPENDENT/COLLABORATIVE
= Independent Reading T2

= Literacy Activities T83

B0 cuoe 182 D

MIMNILESSON
# Perzonal Narrative T388

» Plan Your Personal Narrative
» Share Back
INDEPENDENT WRITING

f WRITING SRS SEL §

« Conferences T348

WRITING BRIDGE

« Spelling: Words with the VC/CV
Pattern 1368
Assess Understanding T388

FLEXIBLE OPTION
= Language and Conventions:
Standards Practice T369




WEEK 1 LESS50N 1

READING WORKSHOP > GENRE & THEME

® Realistic Fiction
| EARNING GOAL

I can read realestic fiction and

unclenstand setting. FOCUS ON STRATEGIES Tell students that realistic fiction is a type of story
OBJECTIVE that 1s made up but has characters and settings that are like people and
Descrite tha importancs of the places in real lite. Explain that the events in a realistic tiction story could

satting. really happen. Tell students they can ask themselves the following questions
about a story to tell it it 1= realistic or not.

| ANGUAGE OF » Do the characters act, talk, and look like people in real life?
THE GENRE » Think about the problem the characters are facing. Could the problem
After discussing the ganre and happen in real life? How would you feel or react in the same situatio

anchor chart, rmmind studants to
use words related to realistic
fiction in thair discussions.

» |5 the setting a real place and time? Why is it important to the story 7

Explain that the setting of a story is when and where the story takes place.

+ characiers
In realistic fiction, the setting has to be a realistic time and place.

« smatiing

TEvES MODEL AND PRACTICE Model using the guestions to determine whether

* thoms *The Sandcastle” is a realistic fiction story. | ask myself if the characters in
ELEXIBLE OPTION hl the story “The Sandcastle” are like real people. Yes, they are. | ask whether

AMCHOR CHARTS they do things together that real friends would do. Yes, they do. The waves

« Display a blank poster-sized washed away their castle. 1hs story problem could really happen. | ask
anchor chart in the classroom. myselt It the sething 15 realistic. Yes, it 1s. A beach 1z a real place, and the

» Review the genra throughout the things that Matt and his fnends did at the beach are things real people
weak by having students work might do. | believe “The Sandcastle” is an example of realistic fiction.

with you to add to the class
anchor chart.

« Hawve studants suggest headings
and graphics.

= Have students add specific text .
as they read new texts. ELL Targeted Support Describe Help students understand the concept

of setting.

ELL Language Transfer

' ' - Wikara ar & - s e T
Gognates Foint out the Spanish Refer to the story “The Sandcastle.” Ask: Where are the children? Yes, they

cognatas related to realistic fiction: are at the beach. The setting is the beach. Prompt students to tell what the
realistic © realista setting is in other books they are reading. Use this sentence
real : roal frame: The seffing is . EMERGING/DEVELOPING

¥ VENS . avenio
e mreE Tell students that the setting is where and when a story happens. Describe

setting details from a text students are reading this week. Ask students to

FORMATIVE ASSESSMENT OFTIONS

Have students use the strategies to identify realistic fiction.

M URN, TALK, AND SHARE Have students work with

a partner to complete the Turn and Talk activity on p. 20 of the
Student Interactive. Provide support as needed.

Use Independent Text Have students use sticky notes
to mark places in the text whers they notice a realistic setting and
redlistic events. Direct them to write on the sticky note why each
setting or event 1s realistic.

STUDEMT INTERACTIVE, pp. 20-21

GENRD: REALISTIC MIETION

LAa My
] Learning 1 can read realistc fiction and
unitderttand wetteng
- Goal

Spotlight en Genre w
Realistic Fiction

Realistic fiction tellk o mode-up story that could
b real. It hos characters, seents that seem

real, and o setting. The setting of a story tells
wihen and whene the story happens. Text and
ilustrations can help yau uniderstand the wl!ing

The sefting is important. It con affect how
charactens act. In ths story, the settng = o cottage
by the sea. The chorocter, Anna, i hoppy because
this morming she will walk to the beadh.

where | Anna and ber sister were stoying IRNGSSEEIEE
ESHEgE v th Grondma for the whole SURMMer

when | Thismoming. the three of them were
walking 1o e Beach o find shalls for Anna's
colection, Anna couldn™t waif o get starfed.,

[P —
T

REALISTIC FICTION

@Wwhere fhe siory happens B When it happens

(Y
a

QUICK CHECK

Motice and Assess Can students
identify realistic fiction?

Decide

» If students struggle, revisit
instruction about realistic fiction in
Small Group on pp. T30-T31.

» If students show understanding,
have them continue practicing the
strateqies for reading realistic fiction
using the Independent Reading and
Literacy Activities in Small Group
on pp. T30-T31.

BOEALYINC WONH K S O

ANCHOR CHART

@ <
The geifing can affect what he characters da




WEEK 1 LESSON 1

READING WORKSHOP ASSESS & DIFFERENTIATE

e @ Do @
L Qe Qe @

Use the QUICK CHECK an p. T25 to determine small group instruction.

Teacher-Led Options

Independent/Collaborative

Strategy Group @

IDEMTIFY REALISTIC FICTION

Teaching Point Today | want to teach you
about realistic fiction. This type of fiction has
characters, settings, and events that could exist
in real life. To figure out if a story is realistic,
look at the characters, setting, and events. Ask
yourself, “Do | know real people like the ones in
the story? Could the events happen in real life?
Has the story problem ever happenad to me,

or could it happen? Would | react the way the
characters did?" Look for believable problems,
setting, and characters. Look back at “The
Sandcastle™ with students and discuss why it is
realistic fiction.

ELL Targeted Support

Ask students yes/no questions about the main
events in “The Sandcastle ™ Could you go to the
beach? (yes) Could you build a sandcastle? (yes)
Could you eat lunch at the beach? (yes) Could a
wave wash the sand away? (ves) Could this story
really happen? (ves) EMERGING

Ask students to describe the characters, setting,
and story problem in “The Sandcastle ™ Work
with emall groups to explain why these things are
like real life. DEVELOPING

Have student pairs use a T-chart to list examples
of events from stories they have read that are
realistic and not realistic.
EXPANDING/BRIDGING

@ For additional support, see the online
Language Awaraness Handbook.

Intervention Activity 4. @

IDEMNTIFY REALISTIC FICTION

Use Leszon 28, pages T163-T168, in the
myFocus Intenvention Teacher's Guide for
instruction on the realistic fiction genre.
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On-Level and Advanced @ @

INQUIRY

Question and Investigate Have students use
the infographic on Student Inferactive pp. 14=15
to generate questions about the night sky and
then choose one to investigate. Throughout the
week, have them conduct research about the

question. See Extension Activities pp. 56=60 in the

. 3 1=/ 3-4 mil
Conferring .. lmee

IDENTIFY REALISTIC FICTION

Talk About Independent Reading Ask students
to explain why the book they are reading is
realistic fiction.

Possible Conference Prompts
+ Which events in the story could happen in
real life?

+ What is the character's problem, and is ita
believable problem?

* How did you use what you know about
realistic fiction to understand the story?

Possible Teaching Point Readers can
identify realistic fiction by deciding whether the
characters and setting are like real people and
places. They can decide whether the story's
problem and solution are believable.

Leveled Readers @ @ @ 0

IDENTIFY REALISTIC FICTION
* For suggested titles, see
Matching Texts to Learning,
pp. T28-T29.

+ For instructional support on
recognizing characteristics of
realistic fiction, see the
Leveled Reader Teacher's
Guide.

Whole Group

Independent Reading @ 9

Students can
* rgad a self-selected trade book.

= regad or listen to a previously-read levelad
reader or eText.

= pagin reading their Book Club text.

Centers \‘ @

See the myView Literacy Stations in the
Resource Download Center.

Literacy Activities
Students can
= write about their reading in a reading notebook.

* play the my\View games.

= pafer to the anchor chart on Slp. 21 and tell a
partner the title and realistic details of the
realistic fiction book they are reading.

HeERciue @

See Book Club pp. T4B2-T4B7 for

* jdeas for launching Book Club.

= suggested texts to support the unit theme and
Spotlight Genre.

= support for groups' collaboration.

= facilitating use of the trade book Friends
Around the World.

Lyt -l Bring the class back together in whole group. Invite one or two students to
share characteristics of realistic fiction using examples from real texts. Reinforce with

students how to identify a text as realistic fiction.

Bl Blose. Do i il O3




TIER 2 INTERVENTIONS o

Intervention Activity . @

IDENTIFY REALISTIC FICTION
Use Lesson 28, pages T163-1168, in the

myFocus Intervention Teacher’s Guide for I nte WE'nnﬂn ACtl‘UltY @
Eo

instruction on the realistic fiction genre.

DEVELOP VOCABULARY

ETINS e o g s, s Head pp. 6—7 in the myFocus
Lots of Choloss Reader with students. Use the
" s, Sho dekt word Y, but ko hod s, teaching support online at

Whar i grear Sonseday, Jan rhn_ugmr .

. ong bods e oa” " SavvasRealize.com to provide
o o Coveret vay race M. Tapg e additional insight for students.

i Theanks far halping,” she said. "Ts my kaim o

y Dﬂﬁ:: |T: ::T;:mu' Jon said. A quick look ‘ . .
shower e Kinds. o soup. She s Thrbe iocks Provide instructional support for
Bl i b e e _ )

o Wiy ora you maling 5o mony @Mleree ings™ decoding, comprehension, word
Jan asksd. “Woukin't f bo sasier 10 rmakos onis knad

™ M Tegh Gotenot 1 rors 5 queson, T study, and Academic Vocabulary.

thinking of going i Chuck's Dinar ionight.” she
wai. "Hove you boam?™

r “¥asl” Jan sokd. “a go thara all ha ime. "

¥ “Whot's on e menu? Mre. Topp oskod.

10 Lo of things! My Tovora ks moo ond chaase
But, sormahmes | ordesr spoghath. Thay hove isn
diffaranr kinids of s chaam™

11 “Choosing & hon,” Me. Tops sa. =1 sunk shat
pasaple al ke ehahar Bko 1o Fave choioes, oo, don'l
ywou'T Jan shought abowt this. Suddsnty shie tokd
Mre. Tapp ial sho would be night bock.

12 Jom mosamed with paper and ma kees. T
going 1o moks menus,” she soid. “That will make
choosing ewen moso fum™
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PROGRESS MONITORING WITHIN
INTERVENTIONS

v MONITOR PROGRESS Read each set of three words from Student Page S40.
Have students tell you which word has the indicated sound.

middle /a/ pat, pet, pot sit, set, sat
middle /1/ let, lit, lap top, tip, tap
middle /o/ dot, map, hit cap, hot, pit

IF... students have trouble identifying the sound,

[HEM. .. slowly say the sounds in each word and have students repeat after
you. Isolate the middle sound in each word to help students pinpoint the one
indicated.



Reminders ano
Recommendations:

e WE ARE ALL STILL LEARNING SAVVAS
e« WE WILL BE GATHERING FEEDBACK TO IMPROVE WAY
OF WORK
e STANDARDS AND BENCHMARKS FIRST
e LET US KNOW IF THERE ARE LITTLE THINGS THAT WE
. CAN DO TO MAKE YOUR INSTRUCTION EASIER




ANY
QUESTIONS?

SavvasRealize.com

Savvas Sign In

Username

MyViewFL

Password

Welcome1

Sign In
Forgot your username or password?

SAVVAS EasyBridge Plus & Auto o
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LET'S TALK LEXIA

LEXIA —————

READING




Personalized reading curriculum for students

of all abilities in grades PreK-5

Focuses on six components of reading:
Phonological Awareness, Phonics, Structural
Analysis, Automaticity/Fluency, Vocabulary,

and Comprehension

WHAT IS LEXIA CORE 57

Evidence-based program; includes the use of

the offline teacher-led activities

The only Florida adopted instructional
material for K-5 Functional Reading Skills (Tier

3 Intervention)
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THREE COMPONENTS
TO THE PROGRAM

FOCUS FOR TIERD
INTERVENTION:

TEACHER-LED
INSTRUCTION

0
2

INDEPENDENT
STUDENT-DRIVEN
LEARNING

™~

ONGOING DATA TO
ONITOR PROGRESS

TEACHER-LED
INSTRUCTION




Teacher-Led Instruction Materials
Available in Lexia Coreb5

Recommended in mylLexia based on performance Available as additional resources in mylLexia

Scripted, explicit Paper-based and digital Activity suggestions to Program resources to

instructional guides for practice resources introduce, reinforce, or equip educators to support

targeted intervention extend a skill student success

Students who are Students who have All students to supplement All educators to support

struggling with a skill inan completed an online activity instruction and extend online and

online activity offline instruction

Teacher-led Primarily independent Teacher-mediated with Educator access through
with opportunities for peer opportunities for peer mylexia, Resources tab
collaboration collaboration

254 lessons Over 500 pages 100+ Lexia Connections Instructional support,

classroom materials,

professional learning,
family resources, and more
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THANK YOU!

AMBER MITCHELL, K-12 READING DEVELOPER
MITCHELLAS@QLEONSCHOOLS.NET

DANIELLE HESS, SEALEY READING COACH
HESSD@LEONSCHOOLS.NET




